accessibility for all citizens of all forms and types of educational services.
It should be noted that in Ukraine there are 167 thousand children with disabilities, representing 2% of the total population in this age category. At the same time, only 4% of children are enrolled in inclusive education, although disability should not be an obsta-INSTITUTE OF VOCATIONAL EDUCATION AND TRAINING OF NAES OF UKRAINE cle to personal and professional self-realization of the individual (Ministry of Social Policy of Ukraine, 2013) .
Inclusive education is an integral part of the humanitarian policy of every modern country and a testament to society's willingness to realize the inalienable human rights to education and lifelong learning (Ministry of Social Policy of Ukraine, 2019) . In connection with the introduction of inclusive education, the adoption of the Procedure for the organization of inclusive education in the professional (vocational) education schools, it is necessary to form the competence of teachers to teach persons with special educational needs (Verkhovna Rada of Ukraine. Legislation of Ukraine, 2019).
Therefore, it is urgent to expand the professional and pedagogical profile of the teacher of P(V)E school (Sysko, 2019) and acquire inclusive competence.
Sources of research. The Law of Ukraine "On Education" (2017) treats the concept of "competence" as "a dynamic combination of knowledge, skills, ways of thinking, attitudes, values and other personal qualities that determine the person's ability to socialize successfully, pursue a professional and/or further educational activity".
The term "inclusion" (translated from Englishinclusion, integration) proclaims the idea of comprehensive integration of people with special educational needs into society.
The ideology of inclusion is aimed at providing every person with educational opportunities, including professional ones, directly in educational institutions, providing students with special educational needs, the access to qualitative learning in the common educational environment, their socialization and further employment.
The implementation of the ideology of inclusive education requires a certain strategy to create an inclusive society, improve educational structures, systems and teaching methods to meet the educational needs of the individual. In the inclusive environment, every individual, especially with special educational needs, should feel safe and have a sense of belonging to the team, society.
In Ukraine, the development of inclusive education is at an early stage. At present, the inclusion rate in Ukraine is only 7%, while in Italy -99%, Lithuania -90%, Norway --90%, Hungary -57%, Slovakia -42%, France -25%. Therefore, there is a problem of speeding up the implementation of European standards in the education of our country.
The Law of Ukraine "On Education" (2017) defines inclusive education as "a prerequisite for equal access to education for all education applicants". In Ukraine, the "Procedure for the organizing the inclusive education in secondary schools" was approved in 2011. In 2018/2019 11,866 students with special educational needs were educated with inclusive classes (Ministry of Education and Science of Ukraine, 2019d).
In order to introduce inclusion in the process of obtaining professional qualifications and competences, in 2019 at the state level, the Cabinet of Ministers of Ukraine adopted a decree approving the "Procedure for organizing the inclusive education in professional (vocational) education school". It, objectively, determines the need for improvement of conditions of organization of the educational process, its content, methods, teaching aids and provision of appropriate training of teaching staff for the implementation of inclusive education for education applicants with special educational needs.
It should be noted that in Ukraine and, even in previous years, the provision of vocational education to persons with disabilities in different educational establishments of different levels was practiced, but these were isolated examples that did not become widespread and functioned without sufficient legal support for inclusion.
While solving the problem of inclusion at the state level, a number of normative-legal documents was adopted, namely: the Law of Ukraine "On Education" (2017), in particular Article 19 "Education of Persons with Special Educational Needs" and Article 20 "Inclusive Education"; Law of Ukraine "On Amendments to Certain Laws of Ukraine on Access to Educational Services for Persons with Special Educational Needs" The purpose of the paper is to analyze the normative-legal acts on providing inclusive training in the system of professional (vocational) education and study the needs of teachers of P(V)E schools in forming inclusive competence.
Methods: analysis and synthesis -to find out the state and level of development of the studied problem; diagnostic (questionnaire, conversation) -to study the need for teachers to develop inclusive competence; generalization -to formulate conclusions and recommendations for developing the competence of teaching staff in inclusive education implementation.
Results and discussion. The Law of Ukraine "On Education" (2017) defines "inclusive learning" as "a system of state-guaranteed educational services based on the principles of non-discrimination, consideration of multilateral human activity, effective involvement and inclusion of all its participants in the educational process". The Law of Ukraine stipulates that "inclusive professional (vocational) education is a system of educational services for acquiring a profession or professional skills for persons with special educational needs guaranteed by the state" (Verkhovna Rada of Ukraine. Legislation of Ukraine, 2018). In order to exercise the rights of persons with special educational needs for qualitative vocational education, taking into account their opportunities and needs in Ukraine, a resolution of the Cabinet of Ministers of Ukraine "On Approval of the Procedure for Organizing Inclusive Training in professional (vocational) education schools" was adopted (Verkhovna Rada of Ukraine, Legislation of Ukraine, 2011).
At the same time, the legal framework is being expanded to provide and standardize inclusive education at the legislative level, in particular, letters of the Ministry of Education and Science of Ukraine № 1 / 9-498 dated 05.08.2019 "Methodological Recommendations for Organizing the Training of Persons with Special Educational Needs in Educational Institutions in 2019/2020 and No. 1/9-462 of 18/07/2019 "On Priority Areas of Psychological Service Work in the Education System for 2019/2020" It should be noted that persons with special educational needs (who are not contraindicated in training in their chosen profession) are admitted to studying in professional (vocational) education schools. Teaching of students with special educational needs should take place using the types and forms of education that take into account their needs and individual abilities, personally oriented teaching methods.
In this regard, in order to organize the qualitative educational process for education applicants with special educational needs, an inclusive educational environment should be created in the P(V)E schools and psychological and pedagogical support of this category of students should be provided. The Law of Ukraine "On Education" (2017) emphasizes that "an inclusive educational environment in an educational institution is formed by a set of conditions, methods and means of their implementation for joint learning, education and development of the education applicants, taking into account their needs and opportunities".
The problem of the development of inclusive competence of teachers has been the subject of research by O. Kazachiner (2018) , M. Chaikovskyi (2012); there are works devoted to inclusive education in the conditions of the vocational school (Pashchenko et al., 2011; Pashchenko, Hritsenok and Sofii, 2012) , N. Sysko (2018) . At the same time, there is currently insufficient scientific research on the formation of inclusive competence among teachers of the system of professional (vocational) education.
It should be emphasized that in order to implement a qualitative inclusive learning in the professional (vocational) education schools, a barrier-free educational environment should be created and the architectural accessibility of the institution should be ensured. The interaction between the members of the team of psychological and pedagogical support should be well-organized and the competence of the teachers for the implementation of the differentiated approach to the educational problem development, assessments and quality control of knowledge of students with special educational needs should be formed.
In this context, the National Report on the State and Prospects for the Development of Education of Ukraine emphasizes the "need to increase the professional level of teaching staff by providing qualitatively new professional training and retraining, taking into account modern approaches and technologies of training and support of persons with special needs' (Kremen, 2016) .
In order to study the state of inclusive education implementation in professional (vocational) education schools and the need to develop inclusive competence of pedagogical workers, an anonymous survey was conducted, which involved 90 teachers of P(V)E schools in Ukraine.
The majority of the participants of the research, assessing the state of creation of the barrier-free educational environment and the architectural accessibility of the placement in the educational institution (where they carry out pedagogical activity), noted that it needed improvement. Only 3.33% of teachers said that the whole territory and placement of the institution were accessible to students with special educational needs (hereinafter -students with SEN).
It turned out that 15.5% of teachers did not understand the essence of the concept of "inclusive learning", considering it to be the education of students with SEN in specialized educational institutions or specialized groups. 22.2% of the survey participants are not familiar with the approval "Procedure for organizing the inclusive education in professional (vocational) education schools", which indicates that teachers are not sufficiently informed and aware of this problem. And although 42.2% of the teachers of professional (vocational) education schools had some practical experience in teaching students with SEN, The analysis of the results of the questionnaire makes it possible to conclude that teachers need inclusive competence formation.
Regarding the inclusive teaching methodology, only 33.3% of teachers indicate that they use a personal-oriented teaching method for students with SEN; 25,6% -the method of differentiated approach to the development of educational programs, assessment and quality control of knowledge of students with SEN; 17,8% -the method of development of the individual curriculum for the education applicant with SEN; 44,4% -the method of organizing the individual consultations for students with SEN; 58.9% of teachers use methods of interaction with parents of the student with SEN.
The vast majority of teachers (86.7%) require specially organized training on the implementation of inclusion in P(V)E schools.
The results of the research of the teachers of P(V) E schools on the forms of inclusive competence development are presented in Table 1 .
Therefore, the teachers have identified trainings, consultations and full-time targeted courses as the most appropriate forms of inclusive competence enhancement.
With the aim of forming the inclusive competence of teachers of P(V)E schools within the framework of formal education at the advanced training courses held by the Scientific and Methodological Center of Vocational Education and Training of Engineering Pedagogical Workers in Khmelnitsky region, the issue of providing inclusive education of P(V)E schools was introduced into the subject area.
At the level of non-formal education, training seminars, seminars-trainings, professional consultations with the staff of the regional resource center on support of inclusive education and regional inclusive-resource centers are held. Also, teachers of P(V) E schools as members of the team of psychological and pedagogical support of organizing the inclusive training, receive methodical assistance on the organization of educational process in the educational institution and training the education applicants with special educational needs in the Scientific and Methodological Center of Vocational Education and Advanced Training of Engineering and Pedagogical Workers in Khmelnytsky Oblast.
The "Inclusive Learning" section has been created at the Information Portal "Vocational Education of Khmelnytsky Region", which is saturated with regulatory and scientific and methodological materials. It allows to move quickly to the inclusive section of the site of the Ministry of Education and Science of Ukraine, the site of the Khmelnytsky Regional Resource Center for Support of Inclusive Education.
It is worth to note that the acquisition and improvement of the competence of teachers in the provision of inclusive education will be facilitated by the well-established cooperation between the P(V)E schools and the Inclusive Resource Center (IRC), an institution established to exercise the rights of children with special educational needs from the age of 2 to 18 for obtaining education, including professional (vocational) one, by conducting a comprehensive psychological and pedagogical assessment of the child's development, providing psychological and pedagogical, correctional and developmental services and ensuring their systematic qualified support (Verkhovna Rada of Ukraine. Legislation of Ukraine, 2017).
By April 2019, 557 inclusive resource centers have been registered in Ukraine (MES of Ukraine website). A number of tasks performed by these institutions are to provide advice and interaction with the teaching staff of P(V)E schools on issues of inclusive education organization.
At the same time, teachers need assistance in issues of developing an individual curriculum for the education applicant with special educational needs and evaluation of its implementation.
It is necessary to resolve the issue of introducing a teaching assistant to the staff, who is involved in the development and implementation of the individual curriculum for the student with SEN, and also provides adaptation of educational materials taking into account the individual characteristics of educational and cognitive activity of the education applicant.
Conclusions. The introduction of inclusive ed- Counseling 52,2 2 6.
Round Table Meeting 18,9 6 ucation in the system of professional (vocational) education will provide an opportunity to obtain working qualifications for persons with disabilities, find a job and integrate themselves fully into public life. Successful accomplishment of this task requires the expansion of the professional and pedagogical profile of the teacher of P(V)E schools in the direction of inclusion, creation of the inclusive educational environment, introduction of appropriate pedagogical technologies, development of training programs and their didactic support. 
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